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Teaching Statement

Philosophy is challenging. This is true of the eld in general but my familiarity with
it derives particularly from my experience as a student and teacher of decision theory
and related sub elds, including logic, formal epistemology, and social choice theory.
The characteristic features of our discipline in general and these sub elds in particu-
lar (e.g. elaborate arguments, involved examples, subtle distinctions, technical terms,
formal models, etc.) can render their study daunting for undergraduate and graduate
students alike. Moreover, while most of us have some idea that the topics of concern
to philosophy (like justice, well-being, truth, probability, etc.) are important, the
dense scholarly presentation of these matters in our discipline can sometimes obscure
this signi cance, leaving the study of academic philosophy not only intimidating but
inadequately motivated.

The teachers that have impacted me most have been ones that broke down these
barriers and instilled a real sense that mastery of some aspect of philosophy was both
attainable and worthwhile. In my own teaching, | strive to emulate these models by
centering my pedagogy on the twin instructional aims of (i) stirring my students’ in-
terest in the course material and (ii) facilitating their comprehension of that material.
In any course, my rst goal is to convince my students that the course is worth their
attention, that the topics we discuss are of some value and relevance to their own life,
belief system, way of thinking, etc. Once my students are convinced that they want
to learn the relevant course material, my goal becomes to convince them that they
can learn it by coaching them through unfamiliar intellectual terrain.

To these ends, | always strive to design my courses according to a narrative struc-
ture. By weaving weekly classes together into a uni ed, semester-long story, individual
lessons are rendered better motivated and more memorable for students. For exam-
ple, in my critical thinking course, Reasoning in an Uncertain World, | concentrate
on one central question: how do we e ectively reason about important questions and
make good decisions when confronted (as we usually are) with extensive uncertainty
about the world? From start to nish, the course is then structured around telling
a coherent story about the extent to which elementary probabilistic reasoning might
supply a useful tool for managing our uncertainties and (where possible) resolving
them. Initial lessons bring out the signi cance of the question by highlighting the
limits of deductive inference, while subsequent lessons review the pitfalls of our unre-

ective psychological tendencies vis-a-vis inductive reasoning in order to motivate the
need for a rigorous theory. The rest of the course covers the prospects for probability
theory to Il such a role and help us navigate uncertain inferences in both everyday
and academic contexts. Throughout the semester, | emphasize this narrative and our
current place in it so as to assist students in mentally organizing the various com-
ponents of the course, enabling them to grasp the signi cance of each topic we discuss.

A further technique | have found indispensable in realizing these ends is active
learning. One cannot gain a real appreciation of formal philosophy without dirtying
one’s hands with it. While traditional problem sets are one activity | employ in this
regard, they are far from the only e ective tool in active learning’s toolkit. In my



critical thinking and inductive logic courses, for example, students participate in a
semester-long forecasting tournament, which invites them to try their hand at o ering
and updating probabilistic forecasts for various signi cant global events whose truth
will be decided before the course’s end. The activity gives students a chance to apply
key ideas from the course (e.g. avoiding Dutch books, paying attention to historical
base rates, computing their accuracy with the Brier score, etc.) in a practical and
even fun way. Moreover, in my experience, even simple in-class exercises designed to
bring home a relevant idea can signi cantly advance student engagement and com-
prehension. For example, in introducing the concept of conditional probability in my
course Rationality and Decisions, | have my students play a number of live rounds
of the Monty Hall game (with a Subway gift card replacing the new car), and have
found that students are uniformly interested and excited by the problem.

One nal aspect of teaching conduct that merits mention, as a prerequisite for
motivating course material and facilitating its comprehension, is classroom ethics.
Nothing is more important to me as a teacher than that my classroom be a welcom-
ing and compassionate place where every voice is heard and every idea or question
brought up is given thoughtful consideration. Realizing that philosophy is challenging
and that class participation can be intimidating, | encourage students more hesitant
to participate, and | try to a rm every comment spoken or question asked (within
the boundaries of basic decency) as a valid contribution to the class discussion. Ad-
ditionally, I make myself available to students outside of the classroom via ample and
frequently emphasized o ce hours so that any confusions the students may have felt
uncomfortable expressing during class can be cleared up. If I want my students of
every background and disposition to love the material | teach as much as | do and
to gain the con dence to believe they can be pro cient in it, then fostering a course
environment that makes them feel respected and secure is absolutely essential.

Given the signi cant problem of the underrepresentation of women and minorities
in philosophy classes and departments, | also make e orts in lecture and in course
handouts to employ gender inclusive language and to avoid examples that might sub-
tly reinforce stereotypes or tend to put down any segment of the class. Recognizing
the socioeconomic diversity of my students, | further strive not to impose undue nan-
cial burdens upon my students and, without sacri cing the quality of their education,
aim to select textbooks and educational resources that are low cost and accessible.
Moreover, | seek to provide students with disabilities or those that may face extra
challenges an equal opportunity to succeed in my courses. I nd it is important to
be proactive in providing general accommodations to students so that disabled or
disadvantaged students are neither singled out nor made to jump over undue hurdles
to obtain the resources they need. In general, |1 aim to be sensitive to the unseen
challenges and di culties my students may be facing with the hope of unfettering
their learning experience from those challenges to the greatest extent possible.

Thus far, my academic journey has been greatly enriched by the experience of
teaching, and the range of classes | have taught has served as an excellent foil to my
research endeavors. In the future, I hope to teach an even wider array of classes, and
I am con dent that I will only ever nd the opportunity to do so more rewarding.



List of Courses Taught

Gerard J. Rothfus

Primary Instructor: UNC, Chapel Hill
Fall 2023: Practical Ethics

This course surveys (some of) the rich eld of contemporary practical
ethics, with an emphasis on examining controversies surrounding the
making and taking of life. Students will wrestle with classic philo-
sophical questions like when and why is killing wrong?, what positive
duties do we have to save the lives of others?, what do parents owe
their o spring?, etc., and then consider how di erent answers to
these questions bear upon topics as signi cant and contested as the
ethics of abortion, capital punishment, anonymous gamete donation,
and the use of animal subjects in medical research.

Fall 2023/2022: Logic and Decision Theory

This course introduces students to formal techniques for making and
evaluating decisions. Along the way, we will explore various mod-
els for framing and analyzing both individual and social decision
problems using resources drawn from a diverse array of elds in-
cluding symbolic logic, probability theory, game theory, and voting
theory. While our focus will be primarily normative and centered
upon characterizing rational decision making, we will also consider
the descriptive plausibility of the models we consider as applied to
typical human agents. The course aims both to enhance students’
understanding of decision theory as an academic eld and to equip
them with tools for use in their own practical decision making.

Spring 2023: Philosophy, Politics, and Economics Capstone

This course serves as the capstone of the PPE sequence and aims
to apply ideas and tools taken from all three branches of PPE to
investigate various matters of contemporary and perennial interest.
The course will be structured as a Great Ideas in PPE seminar, fo-
cused on exploring three central topics: Justice (philosophy), Mar-
kets (economics), and Democracy (political science). Topics to be



covered include major theories of justice, moral limits on markets,
and the paradoxes of voting.

Spring 2023/Fall 2022: Introduction to Bioethics

This course surveys (some of) the rich eld of contemporary bioethics,
with an emphasis on examining controversies in modern medicine
surrounding the making and taking of human life. Students will
wrestle with classic philosophical questions like when and why is
killing wrong?, what are the extent and limits of bodily autonomy?,
what duties do parents owe their o spring?, etc., and then consider
how di erent answers to these questions bear upon topics as signif-
icant and contested as the ethics of abortion, euthanasia, assisted
reproductive technologies, and use of animal subjects in medical re-
search.

Primary Instructor: University of Konstanz, Germany

Spring 2022: Collective Choice and Social Welfare

This course invites students to explore the basics of social choice
theory and formal approaches to the measurement of social welfare
with an emphasis on these elds’ signi cance for moral and political
philosophy. The course is structured as a guided tour of Amartya
Sen’s classic text, Collective Choice and Social Welfare, from which
the course takes its title. Select topics covered include Arrow’s Im-
possibility Theorem, Sen’s Liberal Paradox, interpersonal compar-
isons of utility, Rawls’ theory of distributive justice, and Harsanyi’s
utilitarianism.

Winter 2021/2: Formal Epistemology

This course surveys (some of) the rich eld of formal epistemol-
ogy, with an emphasis on exploring di erent ways of mathematically
modelling uncertainty and its rational management. Topics covered
include formal representations of uncertainty (esp. probability the-
ory and its variants), rules for updating beliefs, and the relationship
between full and partial belief.

Summer 2021: Introduction to Inductive Logic

This course served as an introduction to the basics of inductive logic.
Topics covered include Hume’s Problem of Induction and probability
theory, with special attention being paid to Bayesian approaches to
inductive inference.



Primary Instructor: University of California, Irvine

Spring 2020: Introduction to Inductive Logic

This course serves as an introduction to the basics of inductive logic.
Topics covered include Hume’s Problem of Induction and probability
theory, with special attention being paid to Bayesian approaches to
inductive inference.

Summer 2019: Introduction to Symbolic Logic

This course served as an introduction to the basics of formal logic.
Topics covered include translation of natural language statements
into both propositional and rst-order logic, syntactic and semantic
proofs in these (classical) systems, and their respective soundness
and completeness theorems.

Primary Instructor: California State University, Long
Beach

Fall 2019: Rationality and Decisions

This course served as an introduction to formal theories of rational
choice. Topics covered include measurement scales, expected utility
theory, and basic probability theory incl. Bayesian inference.

Teaching Assistant: University of California, Irvine

Winter 2019: Voting and Political Manipulation

Primary Instructor: Marek Kaminski (Political Science)

Fall 2018: Naturalized Epistemology
Primary Instructors: Je rey Barrett and Kyle Stanford (LPS)

Winter 2015 and 2017: Philosophy of Biology
Primary Instructors: Brian Skyrms (LPS) and Francisco Ayala (Biology)

Fall 2016: Behavioral Economics

Primary Instructor: Igor Kopylov (Economics)



Spring 2016, 2017, 2018, and Winter 2018, 2020: Probabil-
ity and Statistics

Primary Instructors: Various

Fall 2015: Business Decisions

Primary Instructor: Carter Butts (Sociology)

Spring 2015: The Good Life: Happiness and Well-Being
Primary Instructors: Jim Weatherall and Cailin O’Connor (LPS)



Summary of Teaching Evaluations

Gerard J. Rothfus

Below is a summary of student course evaluation statistics from all undergraduate classes | have taught
as primary instructor. All numbers listed are mean scores. My complete evaluations for undergraduate
courses | have taught as primary instructor, as well as for graduate seminars, are available on my
website: www.gerardrothfus.com.

Primary Instructor, UNC Scale: 1 (worst) to 3 (neutral) to 5 (best)
PPE . . . . Logic/
Bioethics Bioethics .
Capstone . Decision Theor
(Sprigg 2023) (SPring 2023) - (Fall 2022) ™ oy 5009y g

Treated students with respect 4.63 4.72 4.82 4.63
Encouraged students to participate 4.05 4.53 4.33 4,33
Challenged students to think deeply 4.42 4.56 4.59 4.29
Course design 4.21 3.92 3.91 3.78
Enhanced knowledge of philosophy 4.68 4.51 4.55 4.00
Overall evaluation 4.37 4.09 3.94 3.79
Respondents (enroliment) 19(23) 36(39) 33(39) 24(34)
Primary Instructor, UCI Scale: 1 (worst) to 4 (average) to 7 (best)

Intro to Inductive Logic
(UCI, Spring 2020)

Communicates clearly 6.02
Prepared and organized 6.10
Graded fairly 6.42
Shows enthusiasm for the course 6.24
Willing to meet with students 6.37
Overall evaluation 6.15

Respondents (enroliment) 60(187)



Primary Instructor, CSULB Scale: 1 (worst) to 6 (best)
Rationality and Decisions

(Fall 2019)
Class time used e ciently 5.54
Concepts presented well 5.75
Assignments contributed to learning 5.67
Respectful to students 6
E ective at teaching subject matter 55
Communicates well 5.58
Graded promptly 5.46
Grading criteria well-de ned 5.58
Awvailable during o ce hours 5.58
Respondents (enroliment) 12 (20)
Primary Instructor, UCI Scale: 1 (worst) to 9 (best)

Intro to Symbolic Logic
(Summer 2019)

Shows enthusiasm for the course 9.00
Accessible and responsive 8.71
Creates an open and fair learning environment 8.86
Explanation of concepts was clear 7.29
Overall evaluation 8.14
Respondents (enroliment) 14 (16)

Select Evaluation Comments from Students

0.1

0.2

Philosophy, Politics, and Economics Capstone (UNC, Spring 2023)

\He had a very clear plan and direction for the class throughout the entire semester. Everything
was predictable and easy to follow."

\He is an amazing lecturer and discussion facilitator."

\Professor Rothfus was exible with students throughout the semester. If | ever had a con ict
that interfered with the class or an assignment, he was very lenient. He also fosteredan inclusive
environment during class discussions. Assignments and deadlines were very clear and Professor
Rothfus was very communicative if questions ever arose.”

Introduction to Bioethics (UNC, Spring 2023)

\Gerard was a really wonderful instructor. | appreciated his willingness to meet students where
they were (in terms of philosophy background, many of us were beginners), and he always made



0.3

0.4

himself available if we had questions. In class, he always walked through the readings at a
reasonable pace. | appreciated his exibility, candor, and sense of humor as well. It was evident
that he had a lot of knowledge on the topics, and he always came well prepared to class, which
made learning much smoother."

\Prof Rothfus was a wonderful and considerate professor that really eased my nerves regarding
the novel content of bioethics. He was extremely welcoming, available for extra credit and explain
more complex content in digestible way without being condescending."

\Professor Rothfus provided very interesting papers and topics for us to discuss. Each paper
built o each other, so after each paper | felt like | came to a new understanding or just com-
pletely ipped my view on the topic. Speci cally, after each paper the logic outlines helped me
understand each text much better than just reading it, as | had to nd the words to describe
what exactly each author was trying to say. In class, there was plenty of discussion in which
each member could say how they interpreted each paper, which I thought was neat and allowed
me to understand some parts that | had missed during my rst read."

Introduction to Bioethics (UNC, Fall 2022)

\He is very knowledgeable about the subject matter and does a good job explaining it to others.
He is exible and willing to accommodate students’ individual needs, which | appreciated."

\He always had very open discussions in class. Whenever we went over the readings he asked
people to clarify what was in the reading to get the class involved in the conversation. | found
this very engaging, even if | wasn’t answering that many questions."

\Professor Rothfus was very knowledgable and passionate about what he was teaching. He was
very helpful and encouraging at o ce hours and was very exible and understanding.”

Logic and Decision Theory (UNC, Fall 2022)

\AlIl the components of the course, like lectures and homework assignments, helped me learn in
this course. There were additional resources that were helpful as well, such as videos posted on
Sakai, review sessions for each exam, and o ce hours."

\Professor Rothfus was routinely available outside of class hours (even outside of o ce hours) to
provide assistance and further explanation. This outside help was crucial to my success in this
course and was greatly appreciated.”

\Dr. Rothfus helped the class go through decision theory very thoroughly. He explained all of
the concepts in the course, as well as telling us which ideas were more contested amongst the
various decision theorists. He encouraged us to state which ideas we found more compelling than
others, but also made sure we would understand why all of the various modes of thinking were
believed by some people."

\He was very engaging and passionate about the content and would always stop during lessons
to make sure we were understanding the material.”
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Introduction to Inductive Logic (UCI, Spring 2020)

\The Professor is an amazing teacher he really has this great gift for making his lectures clear
and understandable. He’s also very organized."

\Great transition to online learning. Lots of enthusiasm for the subject and made it interesting.
Really makes you think"

\The professor is very passionate and well informed about the course. It’s clear he truly cares
about his students and wants them to understand the material rather than memorize it. He is
very helpful when I have any questions and always glad to help. Although | found the exams
challenging, they really made sure that | actually understood the material."

Rationality and Decisions (CSULB, Fall 2019)

\Prof. Rothfus took a lot of his own time aside from o ce hours to help teach the course so the
students had complete understanding of the material. One of the best professors in my college
experience."

\The professor contributed most to my learning... Everything was well-prepared.”

Introduction to Symbolic Logic (UCI, Summer 2019)

\Gerard is a new teacher, and so seems to be trying to nd his footing when it comes to teaching.
In this regard, Gerard is doing amazingly. He certainly doesn’t seem like a rst time teacher, and
is always very helpful and open to explaining material further."

\He is very good at explaining the parts that confuse students in class. Also, he is very willing to
work together with students in class. He makes the in-class environment very open and active."

\He is always willing to work with you, and take the time to explain concepts in dierent ways.
He’s able simplify complex problems that students can get.”



Reasoning in an Uncertain World:
An Introduction to Critical Thinking

Spring, 20??

Instructor: Gerard Rothfus

Classroom: Online

Day/Time: M, W, F; 9-9:50am

O ce Hours: M, W, F; 11-11:50am or by appointment
Email: gjrothfu@unc.edu

Description

This course introduces students to the basics of logic and critical thinking. In
order to develop their skills in representing and analyzing arguments, students
will rst be introduced to the basics of deductive logic. We will then look at
inductive arguments and various pitfalls humans often fall into when reasoning
inductively. This will lead us to seek out ways we might avoid such pitfalls and to
investigate probability theory as a model for how to reason inductively. Classical
philosophical problems (e.g. the Problem of Induction, the interpretation of
probability, various probabilistic puzzles) will be explored along the way while
students are equipped with tools they can use to improve their own critical
thinking and probabilistic reasoning in everyday contexts.

Learning Objectives

This course will equip students to:

Represent and analyze arguments via propositional logic and probability
theory.

Identify cognitive biases that commonly a ict human inductive reasoning.

Correct for these biases by applying Bayes’ Rule and other principles of
probability to assess the quality of arguments.



Course Materials

There is no required textbook for this course. All readings and exercises needed
to succeed in this course will be made available online via CANVAS. However,
I will be drawing some of these readings and exercises from several textbook
sources. Any of these texts may prove helpful resources for students interested
in diving deeper into the course material. These sources are (listed in order of
relevance for this course):

Choice and Chance: An Introduction to Inductive Logic (4th edition) by
Brian Skyrms, 2000, Wadsworth. [This text will be made available on
CANVAS ]

A Course in Behavioral Economics (2nd edition) by Erik Angner, 2016,
Palgrave. [Part 2]

An Introduction to Probability and Inductive Logic by lan Hacking, 2001,
Cambridge University Press.

Superforecasting: The Art and Science of Prediction by Philip Tetlock and
Dan Gardner, 2015, Broadway Books. [This is a popular level text that
covers probabilistic prediction at an informal level.]

Course Structure

This course will be taught entirely online. Each week at lecture time, I will re-
lease two or three pre-recorded, short videos to the CANVAS site, each covering
a di erent topic. | will also release a simple but mandatory participation poll
accompanying each lecture video. Filling out these polls by the end of the week
(Saturday at 11:59pm) is the way to earn participation points in the course.
You should watch the lecture videos before attempting the questions and you
may return to re-watch the lecture videos as needed.

I will also hold o ce hours over Zoom at various times during the week. You
are encouraged to attend any of these o ce hours that you like! During these,
I will go over the past week’s homework assignment and may (anonymously)
review students’ submitted answers. You are also encouraged to come for the
purpose of asking any questions you may have about the course! Please feel
truly free to reach out to me at any time.

Homework and Exams

Homework will be due at the beginning of every week (Monday at 11:59pm)
and should be submitted via Gradescope. Late homework will not be accepted,
though your two lowest homework grades will be dropped. There will also be



three exams: two midterms and a nal. The nal will be cumulative. All exams
will be made available on the CANVAS site at 9am on exam day and will replace
that day’s lecture. You will have all day to complete the midterm exams and
upload them back onto Gradescope (so they will be due by 11:59pm that day).
You will have a bit longer to complete the nal. (See schedule below.) Late
exams will be penalized 5 points for every hour late. Feel free to use any notes or
books during both the exams and homeworks. You may also discuss problems
together, though every student must write/type out their own exam/homework.
Your lowest midterm exam grade will be raised to its average with your nal
exam if your nal exam grade is higher. If you need to miss a test for a serious
reason, you will need to provide documentation (e.g. a medical note) in order
to take a make-up exam on a di erent day.

Forecasting Project

Inductive reasoning involves estimating the likelihood of uncertain events on
the basis of one’s current knowledge. One theme of this course will be that
there are better and worse ways to go about doing this. To give ourselves some
practice employing sound methods of inductive reasoning (and to illustrate how
hard doing so can be), our nal project for the course will involve holding a
forecasting tournament. The details of this project can be found in a separate
document uploaded to CANVAS.

In short, you will be asked to assign a probability to 25 future events whose
truth will become public knowledge sometime between Week 5 and Week 9
of this quarter. Your initial probabilities will be due by the end of Week 2
and you should feel free to do as little or as much research as you wish before
assigning your probabilities. You will be then given an opportunity to revise
these probabilities and submit knew ones just before Week 5. At the end of the
quarter, the accuracy of your nal probabilistic predictions will be measured by
the Brier score (explained in the full project description) and your performance
will be compared to both the class average and to the accuracy of your initial
estimates. A 1-2 page summary of your reasoning in forming your forecasts
will be due at the end of nals week. You will be graded on completing the
assignment and on the quality of your write up, not on the accuracy of your
predictions. However, you will receive extra credit both for outperforming the
class average and for being on the best performing team.



Grading

Exam One: 15%
Exam Two: 15%
Final Exam: 25%
Forecasting Project: 15%
Homework: 20%

Participation: 10%

Grade Scale

[A:90-100 | B: 80-89 | C: 70-79 | D: 60-69 | F: < 60 |

Academic Integrity

Academic dishonesty will not be tolerated. The UCI Academic Integrity Policy
will be followed in this course, and it is the resposnibility of the student to adhere
to these policies: https://aisc.uci.edu/students/academic-integrity/index.php.
Students who have any questions or uncertainty about this policy are responsible
for meeting with the instructor to discuss the policy.

Disabilities
Please notify me in advance of the need for accommodation of a University
veri ed disability. | will gladly provide the required accommodations. If you

have any questions or concerns about disability accommodations, please don’t
hesitate to speak with me; I am happy to help out.



Course Outline

Week:

Topic:

Reading:

March 30

The Basics of Logic
Lecture 1.1

{ Introduction
{ What is Logic?

Lecture 1.2

{ Propositional Logic
{ Truth Tables

Lecture 1.3

{ Inductive and Epistemic Probability
{ Two Problems for Inductive Logic

Ch. 1,2
(Hacking),
Ch. 1,2
(Skyrms)

April 6

The Problem of Induction
Lecture 2.1

{ Hume’s Traditional Problem of Induction
{ The Inductive Justi cation

Lecture 2.2

{ The Pragmatic Justi cation
{ The Nomological-Explanatory Soultion

Lecture 2.3

{ The New Problem of Induction/the Grue
Paradox

Ch. 20
(Hacking),
Ch. 3,4
(Skyrms)

April 13

Initial Probabilities for Forecasting Project
Due at 11:59pm




Week:

Topic:

Reading:

April 13

The Psychology of Inductive Reasoning
Lecture 3.1

{ A Psychological Solution?
{ The Gambler’s Fallacy

Lecture 3.2

{ The Conjunction and Disjunction Falla-
cies
{ Base-rate Neglect
Lecture 3.3

{ Con rmation Bias
{ Auvailability and Overcon dence

Ch. 3
(Hacking),
Ch. 5
(Angner)

April 20

Forecasting
Lecture 4.1
{ Forecasting Intro
Lecture 4.2

{ Measuring Accuracy: The Brier Score
{ Foxes and Hedgehogs

Lecture 4.3

{ Fermi Problems
{ Outside and Inside Views

Online reading
from Tetlock

April 25

Final Probabilities for Forecasting Project
Due at 11:59pm




Week: Topic: Reading:
The Probability Calculus
Lecture 5.1
{ The Probability Axioms
. h. 4-
April 27 Lecture 5.2 (l_?ack?ng)’
- Ch. 6
{ Some Probability Rules (Skyrms)
{ Probability Card Examples
Exam 1 Due at 11:59pm on May 4
Bayes’ Theorem and Conditional Probability
Lecture 6.1
{ Conditional Probability
Lecture 6.2
o - Ch. 7, 15
May 4 { Conditional Probability Card Examples (Hacking),
{ Conditional Probability Coin Examples (ka;‘}n?s)
Lecture 6.3
{ Bayes’ Theorem
{ The Monty Hall Problem
Probability Dynamics and Kinds of Probabil-
ity
Lecture 7.1
{ Conditionalization
{ Je rey Conditionalization Ch. 18, 19
May 11 (Hacking)
Lecture 7.2 Ch. 7
(Skyrms)

{ Relative Frequency
Lecture 7.3

{ Chance and the Principal Principle




Week:

Topic:

Reading:

May 18

Justifying Bayesianism
Lecture 8.1
{ Convergence |
Lecture 8.2
{ Convergence Il

Exam 2 Due at 11:59pm on May 25

Ch. 7,8
(Skyrms)

May 25

Justifying Bayesianism
Lecture 9.1
{ Dutch Book Arguments
Lecture 9.2

{ Accuracy Arguments

Ch. 7,8
(Skyrms)

June 1

Review
Lecture 10.1
{ Probability as Inductive Logic
Lecture 10.2
{ Live Review

Final Exam Due at 11:59 pm on June 8

Review

June 11

Summary Report for Forecasting Project Due
at 11:59pm




PHIL 165.003: Bioethics

Spring 2023

Course Information

Credit Hours 3

Pre-Requisites None

Target Audience Open to all undergraduates

Meeting Pattern M/W/F, 1:25-2:15pm

Instructional Format | In Person

Classroom PE 2080

Final Exam Friday, May 5, 4:00pm

Instructor Information

Name Gerard Rothfus

O ce Location | 11 Caldwell Hall

O ce Hours T/Th, 9-10:30am, or by appointment
Email gjrothfu@unc.edu

Course Description

This course surveys (some of) the rich eld of contemporary bioethics, with an
emphasis on examining controversies in modern medicine surrounding the mak-
ing and taking of human life. Students will wrestle with classic philosophical
questions like when and why is killing wrong?, what are the extent and limits of
bodily autonomy?, what duties do parents owe their o spring?, etc., and then
consider how di erent answers to these questions bear upon topics as signi -
cant and contested as the ethics of abortion, euthanasia, assisted reproductive
technologies, and animal rights.

Brief Learning Objectives

This course will equip students to think critically and thoughtfully about the
nature and demands of human morality as they pertain to questions involving



the making and taking of human life. Students will nish the course with a broad
appreciation of the motivation and structure of the central moral perspectives
prominent in contemporary bioethics. They will also gain a good sense of the
relevance of these perspectives to prominent controversies in modern medicine
(e.g. regarding abortion, euthanasia, etc.) as well as the dialectical state of
academic debate on these topics. Finally, students who complete the course will
have advanced in the skill of writing clear, lucid, and charitable argumentative
papers.

Broader Course Goals and Learning Objectives

All our philosophy courses aim at the acquisition and nurturing of basic philo-
sophic skills. One of the main goals of our philosophy curriculum is to instill and
enable the development of skills that are distinct to philosophy, but which are
foundational to all forms of knowledge. These basic philosophical skills involve
being able to:

Think critically

Deploy philosophical concepts and terminology correctly, in either a his-
torical or contemporary setting

Represent clearly and accurately the views or argument of particular
philosophers, in either a historical or contemporary setting

Identify the premises and conclusion(s) of a philosophical argument and
assess both its validity and soundness

Apply a philosophical theory or argument to a new topic, and being able
to draw and defend reasonable conclusions about that topic

Develop an argument for a particular solution to a philosophical problem
in either a historical or contemporary setting

Write clearly, precisely, and persuasively in defense of a philosophical the-
Sis

Participate in respectful, critical, and re exive dialogues about di cult
philosophical positions

Read, interpret, and evaluate the strengths and weaknesses of di erent
philosophical texts and the philosophical positions presented them

In addition, PHIL165 satis es our value theory requirement in the philosophy
major and minor, and as such aims at developing the following learning out-
comes:

being familiar with some of the leading normative theories in philosophy,
such as utilitarianism, deontology, and virtue ethics



being able to identify and explain the various contexts in which philosoph-
ical questions of justi cation arise

being able to assess ethical values in terms of the philosophical and non-
philosophical reasons o ered

being able to recognize di erent ethical perspectives and the distinctive
approaches these perspectives bring to questions of value

being able to evaluate ethical justi cations for di erent ways of organizing
civic and political communities

being able to analyze and evaluate the di erences between personal ethical
decisions and those bearing on the public and civic domains

Speci cally, through this course students will gain:

1. A working understanding of core bioethics methods. Included in this un-
derstanding will be appreciation for the strengths, weaknesses, similarities
and di erences between these perspectives.

2. An appreciation for the underlying ethical concepts and issues relevant
to many di erent research and clinical endeavors and practices such as
notions of moral status, rights, and social justice.

3. Argument building skills in addressing speci ¢ practical moral problems
in bioethics and analytic capacity in approaching bioethics texts.

4. Critical leadership skills including the development of peer feedback and
session design.

5. Facility in identifying the ethically salient impact of social, historical,
and cultural factors in health and health care with a particular focus
on the ways in which power, di erences, and inequalities have shaped
biomedicine.

6. Ability to recognize the relationship between inequality and social, eco-
nomic, and political power and to evaluate the dynamics of these kinds of
inequality in medical contexts.

Making Connections Gen Ed

This course satis es the Philosophical and/or Moral Reasoning (PH) component
of the Making Connections Gen Ed Curriculum.

This requirement is described by the university as:
One course in Philosophical and/or Moral Reasoning is required. The course

must address philosophical questions ] that is, fundamental questions about cen-
tral areas or aspects of human experience or endeavor. The course must also



teach methods of reasoning, analysis, and interpretation appropriate to such
inquiry.

1. Philosophical questions often concern important topics such as knowledge,
truth, reality, meaning, consciousness, identity, freedom, beauty, happi-
ness, religion, social and political norms, obligation, justice, virtue, the
good, and other topics when explored with philosophical complexity. The
course need not focus on a single topic, since development of philosophical
knowledge and skill is often well served by comparison, or by consider-
ing philosophical topics in combination. In courses that treat the social
dimensions of philosophical reasoning, however, a signi cant portion (at
least one- fth) of the course should address questions of morality and
values.

2. Philosophical inquiry may be undertaken in conjunction with sociological,
anthropological, scienti ¢, political, historical, literary, and other kinds
of analysis. Courses ful lling the philosophical requirement will focus on
understanding and critically assessing the truth, adequacy, defensibility,
or value of the ideas being explored. Such courses ask students to be
open to discovery, to allow their own convictions to be re ned, and to
understand the range and speci city of philosophical thinking.

3. Courses that treat philosophers primarily as historical gures or as the
authors of texts generally do not ful Il the Philosophical and/or Moral
Reasoning requirement but rather may meet the criteria for the Historical
Analysis (HS) or Literary Arts (LA) Approaches.

IDEASs in Action Gen Ed

This course is part of the IDEAs in Action General Education curriculum, sat-
isfying the focus capacity, Ethical and Civic Values.

In courses satisfying this capacity, students learn how di erent perspectives
can in uence our idea of what is ethical and how to think critically about how
we make and justify private and public decisions and evaluate the actions of
public leaders.

Learning Outcomes
1. Explain the contexts in which questions of justi cation arise.
2. Assess ethical values in terms of reasons o ered

3. Recognize di erent ethical perspectives and the distinctive approaches
these perspectives bring to questions of value, evaluating ethical justi-
cations for di erent ways of organizing civic and political communities.



4,

Analyze the di erences between personal ethical decisions and those bear-
ing on the public and civic spheres.

Questions for Students

1.

How can people think fruitfully, individually and together, about how they
should live their lives?

What is required to judge a standard or value as worthy of support?

How should we distinguish between prejudices and reasonable grounds for
value judgments?

What considerations { stories, reasons, testimony, documents, data, etc.
{ can justify our values and commitments, whether personal or social?

Recurring Capacities

1.
2.

Writing, totaling at least 10 pages in length or the intellectual equivalent.

Presenting material to the class, smaller groups, or the public through
oral presentations, webpages, or other means.

Collaborating in pairs or groups to learn, design, solve, create, build, or
research.

These elements { referred to as \recurring capacities" { will help you
repeatedly practice crucial skills for future study, life, and career success.

Collaboration and Participation

Since this course satis es a Focus Capacity of the IDEAs in Action Curriculum,
it is expected that the course include both collaborative and presentational
components. These requirements will be met via various course assignments
including a collaborative peer review exercise in which students will present
substantive feedback on one another’s written work in small groups.

Course Materials

There is no required text for the course as all readings will be made available
online via the course website.



Course Structure

The course will be organized around three weekly lecture/discussion periods,
where various topics in bioethics will be explored and discussed in person. You
are strongly urged to do the suggested readings before each lecture in order to
be better prepared to engage, ask questions, make suggestions in discussion, etc.

I will also hold o ce hours on Tuesdays and Thursdays from 9-10:30am.
Feel free to come to 0 ce hours and ask any questions you may have about the
course! If you are unable to make this time any week and would like to discuss
the course, you are very much encouraged to set up an appointment for another
time. In these o ce hours, I am happy to go over past readings or discuss
questions about upcoming assignments, new material, writing strategies, etc.
Whether in or out of 0 ce hours, please feel free to reach out to me any time!

Expected Time Dedicated to the Class

On average, students should expect to spend about 12 hours per week on seminar
discussions and course assignments.

Course Assignments and Grading

Your grade will be determined according to the table below. (Note: All assign-
ment due dates are recorded in the Course Outline.)

Midterm Paper 15%

Final Paper 25%

Peer Review Exercise (Collaboartion/Presentation Exercise) | 10%
Final Exam 25%

Argument Outlines 15%

Participation 10%

Midterm Paper

Your short midterm paper will require you to write a philosophical response
to one of the authors we read during the rst part of the course. You will se-
lect one of the readings and write a 4 to 5 page response to the reading that
summarizes and explains a view held or an argument made by the author and
then either (a) criticizes the author’s view or argument (by, respectively, pre-
senting an argument challenging the author’s view or raising and defending an
objection to their argument) or (b) defends the author’s view or argument (by,
respectively, presenting a new argument for the view or supplying new support
for the argument’s premises).



I will make use of this general rubric in grading both the midterm and nal
papers: http://www.jimpryor.net/teaching/guidelines/grades.html

Final Paper

Your nal paper will require you to write a philosophical essay arguing for or
against a signi cant position in contemporary bioethics. There will be three
stages to producing this paper: (i) writing an outline, (ii) writing a draft, and
(iii) writing the nal product. Each of these stages will contribute to your nal
paper grade in the following proportions: 10% for the outline, 20% for the rough
draft, and 70% for the nal version. The nal paper must be 6 to 8 pages
long and will be assessed according to the general rubric linked above. We will
discuss good philosophical writing practices and tips for handling the nal paper
as the course goes on. | will supply a list of possible topics to write on, though
you may feel free to suggest your own as well!

Peer Review Exercise

After completing the rough draft stage of the nal paper, we will engage in a
peer review exercise. Students will be randomly partitioned into groups of 3
or 4 and will exchange paper drafts with their group members. Your task is
to o er charitable and constructive feedback to each of your group members
with the aim of helping them improve their nal paper. After having had the
opportunity to read your peers’ papers, we will set aside one class period in
which you will verbally present your feedback to your peers, accompanied by
roughly 1 page of thoughtful written comments on each reviewed paper. We
will go over further details of this process as the assignment draws nearer.

Final Exam

Our nal exam will be held on May 5 at 4pm. It will consist of short essay
questions asking you to summarize and explain the arguments of the various
authors discussed in the course. Grading be will be based upon how clearly,
accurately, and charitably you can recall the relevant arguments. You will not
be required to develop any original arguments or insights on the nal exam.
(That’s for the papers!)

Argument Outlines

Starting with (when our properly bioethical readings begin), before every class
period, you will be required to submit a short (no more than 1 page and
usually less) outline of the central argument presented in the course read-
ing for the day. This must be sent to my email by midnight the night before
class to receive credit. Your outline must be presented in numbered format,
with the author’s central conclusion and premises clearly indicated. Supporting
arguments for the author’s premises and subpremises should be included and



indented beneath the premises they support. For example, if author S argues
that Cleopatra killed Xerxes on the grounds that only Cleopatra and Helen
could have done so and it couldn’t have been Helen because she was seen in
Crete at the time, you might outline the argument as:

1. Either Cleopatra or Helen killed Xerxes.
2. Helen did not kill Xerxes.

Helen was in Crete at the time of the Killing.
{ Helen was seen by a witness in Crete.
The Killer of Xerxes could not have been in Crete at the time.

3. Thus, Cleopatra killed Xerxes.

The goal is to lay bare the overall logical structure of the arguments we
encounter throughout the course. Grading will be based on completion, thor-
oughness, charity, and accuracy in summarizing the authors’ arguments. Your
three lowest outline scores will be dropped. We will discuss this aspect of the
course more in class, but feel free to reach out to me with any questions about
argument outlines!

Participation

Participation credit can be earned by (i) attending lectures, (ii) thoughtfully
participating in class discussions, and (iii) attending o ce hours. Students are
expected to attend lectures, though two classes may be missed without penalty
to a student’s participation score. Students are encouraged to participate ac-
tively in course discussions by asking questions, raising objections, or presenting
their own ideas. It is very natural to feel apprehensive or intimidated about
speaking during class. (I often felt this way in my philosophy classes!) If you
have any concerns about classroom participation, please feel free to come talk
with me about it during o ce hours, both because this is an additional way to
earn participation credit outside the classroom and because maybe we can nd
ways to make classroom discussion seem less formidable.

Every voice is welcome in our classroom and students should feel free to
raise any questions or thoughts they may have regarding course material dur-
ing our class discussions. However, every student is expected to respect the
bounds of kindness and respect for their peers during these discussions. (Avoid
interrupting, rude language, insults, etc.) Conducting oneself with honesty and
compassion is essential to good participation in the discussion and debate of
controversial moral topics.



Grade Scale

A: 94-100 | A-: 90-93 | B+: 87-89 | B: 83-86 B-: 80-82
C+: 77-79 | C:73-76 | C-: 70-72 | D+: 67-69 | D: 60-66
F: <60

If you have any questions about your grade at any point in the course, please
don’t hesitate to ask!

Late Policy

Late papers (including drafts and outlines) will be downgraded by ten points
for every 24 hours past their due dates. (This excludes papers that are late due
to university-approved or otherwise serious reasons brought to my attention in
a timely manner.)

Attendance Policy

University Policy: As stated in the University’s Class Attendance Policy, no
right or privilege exists that permits a student to be absent from any class meet-
ings, except for these University Approved Absences:

1. Authorized University activities

2. Disability/religious observance/pregnancy, as required by law and ap-
proved by Accessibility Resources and Service and/or the Equal Oppor-
tunity and Compliance O ce (EOC)

3. Signi cant health condition and/or personal/family emergency as approved
by the O ce of the Dean of Students, Gender Violence Service Coordina-
tors, and/or the Equal Opportunity and Compliance O ce (EOC).

Class Policy: Aside from the exceptions referenced above, attendance is ex-
pected of all students and will contribute toward your grade via your participa-
tion score. Note, however, that as mentioned above, two classes may be missed
for any reason without penalty to a student’s participation score.

Grade Appeal Process

If you feel you have been awarded an incorrect grade, please discuss with me.
If we cannot resolve the issue, you may talk to our departmental director of
undergraduate studies or appeal the grade through a formal university process
based on arithmetic/clerical error, arbitrariness, discrimination, harassment, or
personal malice. To learn more, go to the Academic Advising Program website



Honor Code

All students are expected to follow the guidelines of the UNC Honor Code. In
particular, students are expected to refrain from \lying, cheating, or stealing" in
the academic context. If you are unsure about which actions violate the Honor
Code, please see me or consult studentconduct.unc.edu.

Acceptable Use Policy

By attending the University of North Carolina at Chapel Hill, you agree to
abide by the University of North Carolina at Chapel Hill policies related to the
acceptable use of IT systems and services. The Acceptable Use Policy (AUP)
sets the expectation that you will use the University’s technology resources re-
sponsibly, consistent with the University’s mission. In the context of a class, it’s
quite likely you will participate in online activities that could include personal
information about you or your peers, and the AUP addresses your obligations to
protect the privacy of class participants. In addition, the AUP addresses mat-
ters of others’ intellectual property, including copyright. These are only a couple
of typical examples, so you should consult the full Information Technology Ac-
ceptable Use Policy, which covers topics related to using digital resources, such
as privacy, con dentiality, and intellectual property. Additionally, consult the
Safe Computing at UNC website for information about data security policies,
updates, and tips on keeping your identity, information, and devices safe.

Syllabus Changes

The professor reserves the right to make changes to the syllabus including
project due dates and test dates. These changes will be announced as early
as possible.

Accessibility Resources and Services

The University of North Carolina at Chapel Hill facilitates the implementation
of reasonable accommodations, including resources and services, for students
with disabilities, including mental health disorders, chronic medical conditions,
a temporary disability or pregnancy complications resulting in barriers to fully
accessing University courses, programs and activities.

Accommodations are determined through the O ce of Accessibility Re-
sources and Service (ARS) for individuals with documented qualifying disabili-
ties in accordance with applicable state and federal laws. See the ARS Website
for contact information: https://ars.unc.edu or email ars@unc.edu.



Counseling and Psychological Services

UNC-Chapel Hill is strongly committed to addressing the mental health needs
of a diverse student body. The Heels Care Network website is a place to access
the many mental resources at Carolina. CAPS is the primary mental health
provider for students, o ering timely access to consultation and connection to
clinically appropriate services. Go to their website https://caps.unc.edu/ or visit
their facilities on the third oor of the Campus Health building for an initial
evaluation to learn more. Students can also call CAPS 24/7 at 919-966-3658 for
immediate assistance.

Title I X Resources

Any student who is impacted by discrimination, harassment, interpersonal (rela-
tionship) violence, sexual violence, sexual exploitation, or stalking is encouraged
to seek resources on campus or in the community. Reports can be made online
to the EOC at https://eoc.unc.edu/report-an-incident/. Please contact the Uni-
versity’s Title X Coordinator (Elizabeth Hall, titleixcoordinator@unc.edu), Re-
port and Response Coordinators in the Equal Opportunity and Compliance Of-

ce (reportandresponse@unc.edu), Counseling and Psychological Services (con-

dential), or the Gender Violence Services Coordinators (gvsc@unc.edu; con-

dential) to discuss your speci ¢ needs. Additional resources are available at
safe.unc.edu.

Course Outline

Note: all assignments are due by the start of class on the days listed.



Week:

Topic:

Introduction |

Jan 9 . N .
Syllabus review, What is bioethics?
Introduction 11
Philosophical method and writing, Logic
Jan 11
\Finding, Clarifying, and Evaluating Arguments" by E.J. Co -
man
Introduction 111
Jan 13 L
Outlining arguments (cont.)
Jan 16 MLK Day: No Class
Moral Theory I
Jan 18 Value theory
\What Makes a Person’s Life Go Best?" by Derek Par t
Jan 20 Class Canceled
Moral Theory 11
Jan 23 Consequentialism
\Consequentialism™" by Walter Sinnott-Armstrong
Moral Theory 111
Jan 25 Deontology
\Deontological Ethics" by Michael Moore
Moral Theory IV
Jan 27 Virtue Ethics
\Virtue Ethics" by Rosalind Hursthouse and Glen Pettigrove
Moral Theory VI
Moral methodology and re ective equilibrium
Jan 30

A Theory of Justice (selections) by John Rawls

\Introduction" from Philosophical Papers by David Lewis




Week:

Topic:

Feb 1

Euthanasia |
Introduction to the euthanasia and assisted suicide debates

\Attitudes and Practices of Euthanasia and Physician-Assisted
Suicide in the United States, Canada, and Europe" by Em-
manuel et al.

Feb 3

Euthanasia Il

Is there a moral di erence between active and passive euthana-
sia?

\Active and Passive Euthanasia™ by James Rachels

Feb 6

Euthanasia 111

Is there a moral di erence between active and passive euthana-
sia?

\Is Killing No Worse than Letting Die?" by William Nesbitt

Feb 8

Euthanasia 1V
Is euthanasia morally licit? An a rmative case

\Euthanasia" by Philippa Foot

Feb 10

Euthanasia V
Is euthanasia morally licit? A negative case

\A Philosophical Case Against Euthanasia™ by John Finnis

Feb 13

Well-Being Day: No Class

Feb 15

Euthanasia VI
Is there a right to die? An a rmative case

\The Right to Choose Death?" by Frances Kamm

Feb 17

Euthanasia VI1I
Is there a right to die? A negative case

\A Right of Self-Termination?" by David Velleman

Feb 20

Euthanasia VIII

Summary of the euthanasia debate




Week: Topic:
Abortion |
Does the right to bodily autonomy justify abortion? An a r-
Feb 22 mative case
\A Defense of Abortion" by Judith Jarvis Thomson
Abortion 11
Does the right to bodily autonomy justify abortion? A negative
Feb 24 case
\Fetuses, Orphans, and a Famous Violinist: On the Ethics and
Politics of Abortion™ by Gina Schouten
Feb 27 No Class
Abortion 111
Mar 1 Does the human fetus have a right to life? A negative case
ar
\On the Moral and Legal Status of Abortion" by Mary Anne
Warren
Abortion IV
Mar 3 Does the human fetus have a right to life? An a rmative case
\Why Abortion Is Immoral™ by Don Marquis
Abortion V
Does the human fetus have a right to life? Another negative
Mar 6 case
\Abortion and Infanticide" by Michael Tooley
Midterm Paper Due!!
Abortion VI
Does the human fetus have a right to life? Another a rmative
Mar 8 case
\l Was Once a Fetus: That Is Why Abortion is Wrong" by
Alexander Pruss
Abortion VII
Mar 10

Summary of the abortion debate




Week:

Topic:

Mar 13

Spring Break: No Class

Mar 15

Spring Break: No Class

Mar 17

Spring Break: No Class

Mar 20

Procreation |

Should children be genetically selected/engineered? An a r-
mative case

\Procreative Bene cence: Why We Should Select the Best Chil-
dren™ by Julian Savulescu

Mar 22

Class Canceled

Final Paper Topic Selection Due!!

Mar 24

Procreation 11

Should children be genetically selected/engineered? A negative
case

\The Case Against Perfection" by Michael Sandel

Mar 27

Procreation 111
The non-identity problem or the ‘paradox of future individuals’

\Five Plausible Premises and One Implausible Conclusion™ by
David Boonin

Mar 29

Procreation 1V
The non-identity problem or the ‘paradox of future individuals’

\When intuition is not enough. Why the Principle of Procre-
ative Bene cence must work much harder to justify its eugenic
vision" by Rebecca Bennett

Mar 31

Procreation VV

Do children have a right to be raised by their biological parents?
An a rmative case

\Family History" by David Velleman

Final Paper Outline Due!!

Apr 3

Procreation VI

Do children have a right to be raised by their biological parents?
A negative case

\Family, Ancestry and Self: What is the Moral Signi cance of
Biological Ties?" by Sally Haslanger




Week:

Topic:

Procreation VII

Apr 5 Is gamete donation morally permissible? An a rmative case
\Gamete Donation and Parental Responsibility" by Tim Bayne
Apr 7 Holiday: No Class
Procreation VIII
Is gamete donation morally permissible? A negative case
Apr 10
\Rethinking the Moral Permissibility of Gamete Donation" by
Melissa Moschella
Animal Ethics |
Is speciesism immoral? An a rmative case
Apr 12 . .
\Speciesism and Moral Status'" by Peter Singer
Final Paper Rough Draft Due!!
Animal Ethics 11
Apr 14 Is speciesism immoral? A negative case
\What’s Wrong with Speciesism?"* by Shelly Kagan
Peer Review Exercise
Apr 17 .
Peer Review Reports Duel!!
Animal Ethics 111
Apr 19 Do non-human animals have rights? A positive case
\The Case for Animal Rights" by Tom Regan
Animal Ethics IV
Apr 21 Do non-human animals have rights? A negative case
\Animals" by David Oderberg
Animal Ethics V
Is animal experimentation in medicine justi ed? A negative
Apr 24 case

\The Commonsense Case against Animal Experimentation" by
Mylan Engel




Week:

Topic:

Animal Ethics VI

Is animal experimentation in medicine justi ed? Ana rmative

Apr 26 case
\ Defending Animal Research: An International Perspective"
by Baruch Brody
Course Review
Apr 28

Final Paper Due!!

May 5

Final Exam, 4pm




PHIL/POLI/ECON 698.003
PPE Capstone

Spring 2023

Course Information

Credit Hours 3

Pre-Requisites PHIL/POLI/ECON 384

Target Audience Graduating senior PPE minors

Meeting Pattern M/W, 3:35-4:50pm

Instructional Format | In Person

Classroom DE 303A

Final Exam Tuesday, May 2, 4:00pm

Instructor Information

Name Gerard Rothfus

O ce Location | 11 Caldwell Hall

O ce Hours T/Th, 10:30am-12pm, or by appointment
Email gjrothfu@unc.edu

Course Description

This course serves as the capstone of the PPE sequence and aims to apply
ideas and tools taken from all three branches of PPE to investigate various
matters of contemporary and perennial interest. The course will be structured
as a Great Ideas in PPE seminar, focused on exploring three central topics:
Justice (philosophy), Markets (economics), and Democracy (political science).
Topics to be covered include major theories of justice, moral limits on markets,
and the paradoxes of voting. Assessment will take into account participation,
homeworks, and a nal PPE Capstone project/presentation.



Course Materials

There are two required texts for the course, both available at the UNC students
stores and online:

The Ethics of Capitalism: An Introduction by Daniel Halliday and John
Thrasher, 2020, OUP

Liberalism Against Populism: A Confrontation Between the Theory of
Democracy and the Theory of Social Choice by William Riker, 1982, Wave-
land.

Learning Objectives
This course will equip students to:

Grasp an array of historically prominent philosophical approaches to un-
derstanding justice.

Understand major ethical debates regarding the virtues and vices of cap-
italism and socialism as economic systems.

Appreciate both the moral merits and limits of markets.

Recognize the virtues and vices of a wide array of commonly used voting
methods.

Understand the content and signi cance of the central results of axiomatic
voting theory, especially Arrow’s Impossibility Theorem.

Re ect thoughtfully about both the meaning of widely shared democratic
ideals and how to best realize them in our electoral procedures.

Broader Course Goals and Learning Objectives

All our philosophy courses aim at the acquisition and nurturing of basic philo-
sophic skills. One of the main goals of our philosophy curriculum is to instill and
enable the development of skills that are distinct to philosophy, but which are
foundational to all forms of knowledge. These basic philosophical skills involve
being able to:

Think critically

Deploy philosophical concepts and terminology correctly, in either a his-
torical or contemporary setting

Represent clearly and accurately the views or argument of particular
philosophers, in either a historical or contemporary setting



Identify the premises and conclusion(s) of a philosophical argument and
assess both its validity and soundness

Apply a philosophical theory or argument to a new topic, and being able
to draw and defend reasonable conclusions about that topic

Develop an argument for a particular solution to a philosophical problem
in either a historical or contemporary setting

Write clearly, precisely, and persuasively in defense of a philosophical the-
Sis

Participate in respectful, critical, and re exive dialogues about di cult
philosophical positions

Read, interpret, and evaluate the strengths and weaknesses of di erent
philosophical texts and the philosophical positions presented them

IDEAS in Action Gen Ed

This course is part of the IDEAs in Action General Education curriculum, sat-
isfying the focus capacity, Ethical and Civic Values.

In courses satisfying this capacity, students learn how di erent perspectives
can in uence our idea of what is ethical and how to think critically about how
we make and justify private and public decisions and evaluate the actions of
public leaders.

Learning Outcomes

1.
2.
3.

Explain the contexts in which questions of justi cation arise.
Assess ethical values in terms of reasons o ered

Recognize di erent ethical perspectives and the distinctive approaches
these perspectives bring to questions of value, evaluating ethical justi-
cations for di erent ways of organizing civic and political communities.

Analyze the di erences between personal ethical decisions and those bear-
ing on the public and civic spheres.

Questions for Students

1.

2.

How can people think fruitfully, individually and together, about how they
should live their lives?

What is required to judge a standard or value as worthy of support?



3. How should we distinguish between prejudices and reasonable grounds for
value judgments?

4. What considerations { stories, reasons, testimony, documents, data, etc.
{ can justify our values and commitments, whether personal or social?

Recurring Capacities
1. Writing, totaling at least 10 pages in length or the intellectual equivalent.

2. Presenting material to the class, smaller groups, or the public through
oral presentations, webpages, or other means.

3. Collaborating in pairs or groups to learn, design, solve, create, build, or
research.

4. These elements { referred to as \recurring capacities” { will help you
repeatedly practice crucial skills for future study, life, and career success.

Course Structure

The course will be organized around two weekly seminar-style discussion pe-
riods, where various topics in PPE will be explored and discussed in person.
You are expected to nish the course readings before each lecture in order to
be better prepared to engage, ask questions, make suggestions in discussion,
etc. Note: This is not a lecture-style course and class participation is key to
success. Periodically, 1 may release short, pre-recorded videos to the class site
(as well as YouTube), summarizing di erent ideas covered in the course. You
may view these videos to help with understanding particular readings or just to
get a better grip on key ideas in the course.

I will also hold o ce hours on Tuesdays and Thursdays from 10:30am to
12pm. Feel free to come to these o ce hours and ask any questions you may
have about the course! If you are unable to make these times any week and
would like to discuss the course, you are very much encouraged to set up an
appointment for another time. In these o ce hours, I am happy to go over
past readings or discuss questions about upcoming assignments, new material,
homework strategies, etc. Whether in or out of 0 ce hours, please feel free to
reach out to me any time!

Expected Time Dedicated to the Class

On average, students should expect to spend about 12 hours per week on seminar
discussions and course assignments.



Course Assignments

Your grade will be determined according to the table below. (Note: All assign-
ment due dates are recorded in the Course Outline.)

Homework 25%

Final Paper 30%

Peer Review Exercise (Collaboartion/Presentation Exercise) | 10%
Final Presentation 20%

Participation 15%

Homework

Homework will be due every Monday and Wednesday before class at 3pm. Late
homework will not be accepted without an appropriate excuse, but your three
lowest homework scores will be dropped. We will discuss this aspect of the
course more in class, but feel free to reach out to me with any questions about
the homeworks!

Final Paper

Your nal paper will require you to write a philosophical essay arguing for
or against a signi cant position in contemporary PPE. There will be three
stages to producing this paper: (i) writing an outline, (ii) writing a draft,
and (iii) writing the nal product. Each of these stages will contribute to
your nal paper grade in the following proportions: 10% for the outline, 20%
for the rough draft, and 70% for the nal version. The nal paper must be
10 to 12 pages long and will be assessed according to this general rubric:
http://www.jimpryor.net/teaching/guidelines/grades.html. Late papers will be
penalized 10% for every day past the deadline. We will discuss good philosoph-
ical writing practices and tips for handling the nal paper as the course goes
on.

Peer Review Exercise

After completing the rough draft stage of the nal paper, we will engage in a
peer review exercise. Students will be randomly partitioned into groups of 3
or 4 and will exchange paper drafts with their group members. Your task is
to o er charitable and constructive feedback to each of your group members
with the aim of helping them improve their nal paper. After having had the
opportunity to read your peers’ papers, you will submit roughly 1 page of
thoughtful written comments on each reviewed paper. We will go over further
details of this process as the assignment draws nearer.



Final Presentation

The last two class periods together with the nal exam period will be devoted
to nal presentations. Students will each give a 15 minute power point pre-
sentation conveying the argument of their nal research paper to their peers.
Presentations will be graded on both delivery and content. As the semester
advances, we will discuss tips for delivering an e ective PPE talk.

Participation

Participation credit can be earned by (i) attending lectures, (ii) thoughtfully
participating in class discussions, and (iii) attending o ce hours. Students are
expected to attend lectures, though two classes may be missed without penalty
to a student’s participation score. Students are expected to participate actively
in course discussions by asking questions, raising objections, or presenting their
own ideas. It is very natural to feel apprehensive or intimidated about speak-
ing during class. (I often felt this way in my philosophy classes!) If you have
any concerns about classroom participation, please feel free to come talk with
me about it during o ce hours, both because this is an additional way to earn
participation credit outside the classroom and because maybe we can nd ways
to make classroom discussion seem less formidable.

Every voice is welcome in our classroom and students should feel free to
raise any questions or thoughts they may have regarding course material dur-
ing our class discussions. However, every student is expected to respect the
bounds of kindness and respect for their peers during these discussions. (Avoid
interrupting, rude language, insults, etc.) Conducting oneself with honesty and
compassion is essential to good participation in the discussion and debate of
controversial philosophical and political topics.

Grade Scale

A: 94-100 | A-: 90-93 | B+: 87-89 B: 83-86 B-: 80-82
C+: 77-79 | C:73-76 C-: 70-72 | D+: 67-69 | D: 60-66
F: <60

Late Policy

Late papers (including drafts and outlines) will be downgraded by ve points
for every 24 hours past their due dates. (This excludes papers that are late due
to university-approved or otherwise serious reasons brought to my attention in
a timely manner.)



Attendance Policy

University Policy: As stated in the University’s Class Attendance Policy, no
right or privilege exists that permits a student to be absent from any class meet-
ings, except for these University Approved Absences:

1. Authorized University activities

2. Disability/religious observance/pregnancy, as required by law and ap-
proved by Accessibility Resources and Service and/or the Equal Oppor-
tunity and Compliance O ce (EOC)

3. Signi cant health condition and/or personal/family emergency as approved
by the O ce of the Dean of Students, Gender Violence Service Coordina-
tors, and/or the Equal Opportunity and Compliance O ce (EOC).

Class Policy: Aside from the exceptions referenced above, attendance is ex-
pected of all students and will contribute toward your grade via your participa-
tion score. Note, however, that as mentioned above, two classes may be missed
for any reason without penalty to a student’s participation score.

Grade Appeal Process

If you feel you have been awarded an incorrect grade, please discuss with me.
If we cannot resolve the issue, you may talk to our departmental director of
undergraduate studies or appeal the grade through a formal university process
based on arithmetic/clerical error, arbitrariness, discrimination, harassment, or
personal malice. To learn more, go to the Academic Advising Program website.

Honor Code

All students are expected to follow the guidelines of the UNC Honor Code. In
particular, students are expected to refrain from \lying, cheating, or stealing" in
the academic context. If you are unsure about which actions violate the Honor
Code, please see me or consult studentconduct.unc.edu.

Acceptable Use Policy

By attending the University of North Carolina at Chapel Hill, you agree to
abide by the University of North Carolina at Chapel Hill policies related to the
acceptable use of IT systems and services. The Acceptable Use Policy (AUP)
sets the expectation that you will use the University’s technology resources re-
sponsibly, consistent with the University’s mission. In the context of a class, it’s
quite likely you will participate in online activities that could include personal
information about you or your peers, and the AUP addresses your obligations to



protect the privacy of class participants. In addition, the AUP addresses mat-
ters of others’ intellectual property, including copyright. These are only a couple
of typical examples, so you should consult the full Information Technology Ac-
ceptable Use Policy, which covers topics related to using digital resources, such
as privacy, con dentiality, and intellectual property. Additionally, consult the
Safe Computing at UNC website for information about data security policies,
updates, and tips on keeping your identity, information, and devices safe.

Syllabus Changes

The professor reserves the right to make changes to the syllabus including
project due dates and test dates. These changes will be announced as early
as possible.

Accessibility Resources and Services

The University of North Carolina at Chapel Hill facilitates the implementation
of reasonable accommodations, including resources and services, for students
with disabilities, including mental health disorders, chronic medical conditions,
a temporary disability or pregnancy complications resulting in barriers to fully
accessing University courses, programs and activities.

Accommodations are determined through the O ce of Accessibility Re-
sources and Service (ARS) for individuals with documented qualifying disabili-
ties in accordance with applicable state and federal laws. See the ARS Website
for contact information: https://ars.unc.edu or email ars@unc.edu.

Counseling and Psychological Services

UNC-Chapel Hill is strongly committed to addressing the mental health needs
of a diverse student body. The Heels Care Network website is a place to access
the many mental resources at Carolina. CAPS is the primary mental health
provider for students, o ering timely access to consultation and connection to
clinically appropriate services. Go to their website https://caps.unc.edu/ or visit
their facilities on the third oor of the Campus Health building for an initial
evaluation to learn more. Students can also call CAPS 24/7 at 919-966-3658 for
immediate assistance.

Title IXX Resources
Any student who is impacted by discrimination, harassment, interpersonal (rela-

tionship) violence, sexual violence, sexual exploitation, or stalking is encouraged
to seek resources on campus or in the community. Reports can be made online



to the EOC at https://eoc.unc.edu/report-an-incident/. Please contact the Uni-
versity’s Title IX Coordinator (Elizabeth Hall, titleixcoordinator@unc.edu), Re-
port and Response Coordinators in the Equal Opportunity and Compliance Of-
ce (reportandresponse@unc.edu), Counseling and Psychological Services (con-
dential), or the Gender Violence Services Coordinators (gvsc@unc.edu; con-
dential) to discuss your speci ¢ needs. Additional resources are available at
safe.unc.edu.



Course Outline

Week:

Topic:

J